Sample Unit Lessons
Teacher: So-and-So	
Class Time: 20 minutes, twice a week
Grade: 4
Lesson Dates: MM/DD/YY – MM/DD/YY
Special Needs Accommodation: [Example:] ADHD child that will need variation in activity.
Overall Objectives: 
· Students will identify and understand the basic elements of music.
· Students will be able to sing a song with good tone and pitch.
· Students will be able to listen attentively to pieces of music and explain the musical elements that stand out in them.


Lesson 1
Concepts: Beat
Specific Objectives: Students will clap along to the beat of a song.
Materials: Song examples (Back in Black by AC/DC), guitar, sheet music for “Entry Kentry,” marker board.
Procedure:
1. Write “beat” on board.  Explain that we all have heartbeats and can feel them; they can be fast or slow but stay regular.  The beat of a piece is the heartbeat of the music, and you can clap along to it.
2. Play a portion of ACDC’s “Back in Black,” a song that will get the students’ attention.  Ask students if they can clap along to the beat of the song.  When they do, tell them that they were clapping to the beat of the song and that it would have stayed the same throughout the whole song.
3. Now, have the lyrics of “Entry Kentry” up on the board, and have students learn the lyrics by rote.  When they learn the lyrics, encourage them to sing along to the song as teacher plays the guitar accompaniment.
4. Have students now clap the beat that they feel the song is in as it is performed as a class one more time.  Mention that clapping the beat while singing helps remind you of when to say the words.
5. Have volunteer students go to front of class to lead class in singing.  The rest of the class performs the beat as they sing.  Repeat this with new students until time is up.
6. Ask students what beat is and repeat definition.
Closing Activities: Perform step 6.
Assessment Tool: Students will clap along at the same time to the beat as they sing; step 6 will show whether they remembered the definition of beat.


Lesson 2
Concepts: Meter (duple, triple, quadruple)
Specific Objectives: Students will clap out the meter patterns using strong and weak claps; students will identify the meters of simple songs.
Materials: guitar, rock song examples in different meters, marker board
Procedure:
1. Ask students if they remember what beat is. Give hints if they have trouble.
2. Mention that today we will see what happens to how a song feels when we group the beats of music into groups.  Write “meter” on board, and say that this is how beats are grouped together and that you can group them in different ways.
3. The first meter is “duple meter.” Write a pattern of 1, 2 on the board with the 1 in a bold color.  Say that duple means two beats in a group, and the first one is always the strong beat.
4. Demonstrate how duple meter feels by clapping hands on 1 and slapping arm on 2, all the while counting the numbers. Have students join in, and make sure they are doing it together and correctly.
5. Sing a song with the guitar that is in duple meter, exaggerating the first beat in the group. Have students clap along to it as they have learned for duple meter. Also, play the accompaniment while saying “1, 2” so that they may hear how it fits.
6. Repeat steps 3-5 adapting them to triple and quadruple meters, respectively.
7. Now tell students we will play a game.  Have another piece of each meter ready to perform on the guitar; students will try to identify the meter the piece is in.  Give hints and assistance as necessary for the group.  If students are guided to the wrong answer, perform the piece while counting the meter the students thought the piece was in.  They will see that it does not fit, especially if the 1 is said strongly when the accompaniment does not become strong with it.  Repeat this whole step one time each for each meter.
8. Ask students what meter is.
Closing Activity: The meter identification game
Assessment Tool: Step 7 and 8 serve as the assessment.


Lesson 3
Concepts: Rhythm
Specific Objectives: Students will perform the rhythm to a song using body percussion.
Materials: Sheet music for “John Kanaka,” guitar, marker board
Procedure:
1. As review, ask students what rhythm and meter are, as this lesson expands on those.
2. Tell class that we will learn what rhythm is as the difference between that and the beat of music.  Rhythm is the special pattern of accents that is on top of the beat.
3. Perform the rhythm to “I Like to Move It” from the Madagascar movie, with the beat being performed by the foot and the rhythm with hand clapping.  Tell students you will be performing the beat and rhythm separately.  Ask students to think of the differences between what your foot is doing and what your hands are doing.
4. Ask if students were able to tell what song that was from.  They most likely will notice, and say that the special pattern, or rhythm, to that song helped identify that piece.
5. Write the lyrics to John Kanaka on board, and use the guitar to help students learn the song by rote. Mention that the rhythm in this song is strong in the repeated section (John Kanaka-naka tu-lai-e). Tell students that we will learn this rhythm.
6. Teach rhythm by having the students stomp feet on “John,” clap on each syllable of “Kanaka-naka,” and slap their legs on each syllable of “tu-lai-e.” They will do this as you perform song on guitar.
7. Now have students do the rhythm percussion that they learned as they sing the song. You will accompany them on guitar.
8. Ask if anyone can explain rhythm. Then ask how that was different than the beat.  Assisting them to a correct response may be necessary.
Closing activities: Step 8 will be closing activity
Assessment Tool: Steps 7 and 8 will serve as implicit and explicit assessment, respectively.



Lesson 4
Concepts: Rhythmic notation (whole, half, quarter, eighth notes; meter)
Specific Objectives: Students will name notation symbols and read simple rhythmic notation.
Materials: Guitar, marker board 
Procedure:
1. Review meter (duple, triple, quadruple) and ask students questions pertaining to it, such as, “How many beats are in a group in duple meter?”
2. Introduce notation by writing a time signature in quadruple meter on board, along with a whole note.  Explain that the time signature stands for quadruple meter, and the “measure lines” are the group where the four beats belong.  Then explain that the whole note symbol stands for four beats.
3. Now tell class what happens when you cut the whole note in half.  If a whole note is four beats, then cutting it in half would give you two half notes.  Introduce that symbol, stating that it stands for two beats. 
4. Do a similar thing for the quarter and eighth notes, noting that the eighth note can be written with a flag or beam.  Pick random notes and ask students to identify what kind they are and how many beats they take up.
5. When students know their notation, write a simple rhythm pattern on board, taking up two measures (start with all quarter notes, slowly replacing them with different note values).  Teach students rhythms by rote-note method.
6. Now split class into four groups.  Give each group a two bar pattern to play, and have them try to read it if they can.  Have the groups one by one layer their patterns on top of each other like a rhythm canon.  As they all play their rhythms, sing a song over their clapping in quadruple meter, such as “Hey Jude.”
7. Do the above for a different meter, showing time signature and explaining to students the changes.
8. Have students name random note values.  Then write a random pattern with notation on board and ask students to play it.
Closing Activities: Step 8 is the last activity.
Assessment Tool: Step 8 contains a question section that is the assessment.



Lesson 5
Concepts: Pitch
Specific Objectives: Students will identify high or low pitches and find note names on a keyboard.
Materials: Keyboard, marker board
Procedure:
1. Greet students with writing “Pitch” on the board.  Mention that it is the highness or lowness of a sound.
2. Demonstrate examples of high notes and low notes using the keyboard.  Use an analogy such as airplanes and submarines to illustrate how you can tell if a note is high or low.
3. Now, write a picture of a keyboard on the board.  Say that the way we name high or low notes is like the alphabet we use to read, but the musical alphabet only has 7 letters.
4. Write the 7 letters on the board under the keyboard diagram.  Mention that the way we find these letters on the keyboard depends on the pattern of black and white keys.
5. Ask students what pattern they see especially in the black keys.  Guide them toward identifying groups of twos and threes. 
6. Say we will find the letter C on the keyboard because you can remember C is for Chopsticks, and chopsticks come in groups of twos (next to the two black keys).  Label the C on the keyboard diagram. 
7. Label the rest of the keys, and verify that students understand how to find the rest of the letters.
8. Now have students participate in identifying whether a note is high or low by playing examples on the keyboard.  Also, have students come up to keyboard to identify random notes names.
Closing Activities: Step 8.
Assessment: Step 8.


Lesson 6
Concepts: Melody
Specific Objectives: Students will recognize a melody and distinguish it between notes that do not form melody.
Materials: Keyboard, marker board, document projector, classic rock song examples
Procedure: 
1. Introduce the term melody by writing it on the board.  Say that it is a group of notes or pitches that sound good together.
2. Go to the keyboard play a melody familiar to students.  Reiterate that that is a group of notes that sounds good together.  Now play a group of random notes, and mention that they are not a melody because they do not sound good together.
3. Mention now that melodies can come in shapes—they can start off with low notes, go high, and back to low again, visa versa—and move by skips or steps.  Explain and illustrate with keyboard a skip versus a step.
4. Show sheet music of song “Join into the Game” on document projector.  Play the song and sing on keyboard.  Mention where there is a step and where there is a skip or leap.  If children seem to understand the concept well, ask children to identify these.
5. Now have children sing the song, giving them notes about breathing correctly and singing like a flute, paying attention to the note.
6. Ask students what melody is.  Give examples with keyboard of unfamiliar melodies mixed with non-melodies and ask students if they are melodies or not.
Closing Activities: Step 6
Assessment: Step 6 serves to test students’ understanding.


Lesson 7
Concepts: Reading note names
Specific Objectives: Students will say the name of a note by reading the treble cleft.
Materials: Marker board, keyboard, classic rock song [sheet] music
Procedure:
1. Draw a treble cleft on the board, and mention to class that we will learn how to read notes on music.
2. Note the parts of the staff, including the treble cleft and the lines/spaces.
3. The lines on the staff stand for certain note names.  Mention the mnemonic “Every Good Boy Does Fine,” and state how that helps to remember the names of the lines from bottom to top (EGBDF).
4. Do this for the spaces employing the acronym FACE.  The rhyming of face and space can help to remember this, and F-A-C-E are the names of the spaces from bottom to top.
5. Now with the lines and spaces labeled, note that the note names go up in alphabetical order on the staff.  Also mention that the higher a note is on the staff, the higher its pitch is.  A note head is placed on a line/space to tell a musician what note to play.
6. Test students in knowledge retained by having them identify note names of several examples placed on the board.
7. Mention that we will use this next time to learn more about melody.  Sing a classic rock song with class for remaining time using keyboard.
Closing Activities: Step 7 song singing
Assessment: Step 6



Lesson 8
Concepts: Range (melody), octave
Specific Objectives: Students will identify the range of a given melody and use terminology such as “octave.”
Materials: Keyboard, marker board, document camera
Procedure:
1. Explain that we will learn something that all melodies have: Range.  Range is the space between the highest note in a melody and the lowest note in it.  Ranges can be big or small.
2. Use the document camera to show the sheet music of different songs, such as Bohemian Rhapsody by Queen and Hit Me With Your Best Shot by Pat Benatar.  Have students point out the highest note and lowest note by looking at the music.
3. Play the melodies of previous songs on the keyboard. Students should track on the sheet music to certain extent to verify if their choices for high and low notes are correct.
4. Now have the students structure their responses with assistance.  For example, Old McDonald has a range from D to B.  Have the students also say whether they think the melodies have a big or small range.
5. Introduce the term octave.  An octave is the space between a note and when the note name comes up again.  Show a piece of music with a range of one octave, such as Joy to the World.  Point out the notes that are an octave apart, and that reading the music you can tell they have the same note name.
6. Give more examples of songs on the document projector, and perform them for students (such as ‘It’s a Small World’ and ‘Home on the Range’).  Have students identify the range of the songs using a structured phrase such as “The range is from D to D, an octave.” 
Closing Activities: Step 6
Assessment: Step 6



Lesson 9
Concepts: Texture (monophonic, polyphonic)
Specific Objectives: Students will learn about prefixes and suffixes and derive the definition of terms though that knowledge.  Students will distinguish between pieces of music that are monophonic and polyphonic.
Materials: Computer, speakers, marker board
Procedure:
1. Tie in throughout lesson the link of musical terms and prefixes/suffixes.  Start with putting the syllables of each word up on the board.  Define each prefix and the one suffix.  Mono is one, poly is many, and phonic is sound.
2. Now tie the root words together and define the new words of monophonic and polyphonic.  Tell students that these words talk about a characteristic of music known as texture.
3. Explain that texture is like when you feel different fabrics.  Sound can also be heard and “felt” just like textures can be felt.  The way sound is arranged and layered makes texture.
4. Tell students of two textures, which are on the board from before.  First is monophonic.  Like students defined, monophonic means one sound, so a monophonic texture is when instruments sound as one and only one melody can be heard. Illustrate this by using Bach’s Little Fugue, the first part, as an example; stop the recording before the polyphonic part starts.
5. Now show students polyphonic texture by explaining that it means many sounds, and sounds in polyphony are many melodies being played simultaneously but starting at different times.  Illustrate this by continuing Little Fugue.
6. Have students sing Row Row Row Your Boat in monophony, or simultaneously.  Then have them sing the song in polyphony, having one group of students start and another group do the same a measure afterwards, in canon fashion.
7. Now, play some examples of textures discussed found on the internet to test student’s knowledge of them.
8. Mention that we will continue the discussion of textures later.
Closing Activities: Step 7
Assessment: Audible example identification on Step 8


Lesson 10
Concepts: Homophonic texture
Specific Objectives: Students will identify homophonic textures as they hear them.
Materials: Computer, speakers, marker board, YouTube clip http://youtu.be/JeCD4bIkQwg
Procedure:
1. Tie in with root words as in previous lesson. Tell students today we will be learning of a different and very popular texture.
2. Write syllables of homo- and –phonic on board.  Define each, with students hopefully recognizing the latter term.  Now define that homophonic means the same sound. Homophony means that the sounds work together as one though instruments may be playing different things.
3. Explain that homophonic sounds usually have one instrument playing a melody and the other parts or sounds helping that melody sound good, much like the singer in a band.
4. Mention that almost all popular songs and pieces of music use homophonic textures.  Play examples such as an opera, classical, or popular piece to illustrate homophony, pointing out things such as melody and accompaniment that make it homophonic.
5. Show YouTube clip of a “rocked out” Row Row Row Your Boat canon. 
6. Now lead class in singing Row Row Row Your Boat.  Divide class into four groups.  One group will play a simple percussion pattern using their feet and hands; one group will play an ostinato; one will sing a high descant over the melody; the last will sing the actual melody.  The class will work together to make a homophonic arrangement of the song.
7. Play some examples of the three textures learned and have students identify what texture the pieces are.
Closing Activities: Step 6
Assessment: Step 6



Lesson 11
Concepts: Timbre
Specific Objectives: Students will identify when a sound has a different timbre and describe that timbre.
Materials: Electric keyboard, marker board, copies of “I Love Rock ‘n’ Roll” by Joan Jet
Procedure:
1. Tell students that the next music lessons will be on the parts that make music expressive and emotional.
2. Write “Timbre” on the board. Define it as tone color.  Timbre is how a sound is different from other sounds even though they might be ringing at the same pitch.  It is what makes different instruments sound unique and even human voices sound unique.
3. Demonstrate different timbres by queuing up different tones on the keyboard but playing the same note.  A violin sounds different from a trumpet which, in turn, sounds different than a flute even though they are playing the same pitch.
4. Have students use descriptive language to explain the differences between instrument timbres.
5. Mention that everyone’s voice has a different timbre as well.  Have students produce a note such as D above middle C.  Make sure all students sing the note.  Then have students change the vowel and note that it changes the timbre of their voice.  Have them also, while singing the same note, hold their nose together and have them describe how the timbre changed.
6.  Prepare the song I Love Rock ‘n’ Roll and hand out copies of music (if available) to class.  Sing the chorus through in rote-note method to teach the class as they track on their music.
7. Have class stand.  Tell them to take a deep breath before they start singing.  Tell them to sing the song once through.
8. Now have them sing the song again, but with a squeaky or raspy timbre. Do the same with another unique timbre that their voices can mimic.
9. Review by having students explain in their own words what timbre is.
Closing Activities: Review on Step 9
Assessment: Observations during their describing timbres and Step 9

Lesson 12
Concepts: Tempo
Specific Objectives: Students will be able to perform and keep the beat to various tempos
Materials: “Maria” by Green Day sheet music (for chorus), marker board, guitar
Procedure:
1. Start off by reminding students that we are still discussing the things that make music expressive and emotional, and today we will be discussing Tempo.
2. Define Tempo as the speed of the beat.  Have a student explain what beat is.
3. Define tempo terms and have students demonstrate a beat that they believe to be in that tempo for the following terms: Adagio (slow), Allegro (fast and happy), Moderato (walking speed).
4. Now have students glance at music for “Maria” (chorus).  Play the song through with the guitar and have students sing along.
5. Have a student set the tempo for Adagio, and play the song through with the class at that tempo.  Do similarly for the other tempos.
6. Play the song through again having the students speed up from adagio to allegro at the end of the song.
7. Have students define the tempo terms to review.
Closing Activities: Step 7
Assessment: Steps 5 and 7 serve to indicate students’ grasp of concepts.


Lesson 13
Concepts: Dynamics, piano, forte
Specific Objectives: Students will perform and understand the various dynamic levels.
Materials: marker board, guitar, sheet music to “Don’t Stop Believin’” by Journey
Procedure:
1. Continue to remind students we are reviewing music’s expressive qualities.
2. Define Dynamics as the softness or loudness in music.  Note that composers use different dynamic levels to express various moods in music or to provide contrast.
3. Explain the degrees of dynamics, including pianissimo (pp), piano (p), mezzopiano (mp), mezzoforte (mf), forte (f), and fortissimo (ff).  They go from softest to loudest.  Make sure students associate the words with their respective symbol.
4. Have students sing Don’t Stop Believin’ with guitar accompaniment, with each section of the song (verses and choruses) a dynamic level which should be indicated on the board with the lyrics.
5. Have volunteer students come up and individually sing a phrase of the song at a given dynamic level.
Closing Activities: Step 5
Assessment: Step 5 will show if individual students grasped the concept.


Lesson 14
Concepts: Dynamics, crescendo, diminuendo
Specific Objectives: Students will perform crescendos and diminuendos while singing a song.
Materials: Guitar, marker board, prepared sheet music and recording for “Party in the USA” by Miley Cyrus
Procedure:
1. Inform students that we will continue to discuss musical expressive qualities with dynamics.
2. Review the dynamic levels discussed in previous lesson.
3. Define crescendo as the increasing in loudness.  Introduce its symbol in music.  Do the same for Diminuendo.
4. Hand out Party in the USA sheet music to students, with dynamics written in by teacher.  Ask them where the crescendos and diminuendos are.  
5. Perform the song straight through on the guitar, having students follow along.  Do not play the dynamics as written but play at one consistent volume.
6. Next have students join in the song, but play the dynamics as written, leading the children in performing said dynamics.  Exaggerate the feeling with the guitar accompaniment. Be sure to crescendo and diminuendo correctly at the right speed.
7. Have students now individually crescendo or diminuendo to certain dynamic levels to see if they grasp the idea behind dynamics.
Closing Activities: Step 7
Assessment: Steps 4 and 7 have forms of assessment.



Lesson 15
Concepts: Form (binary, rondo, theme and variation)
Specific Objectives: Students will describe the various forms and correctly identify their structure.
Materials: Colored papers with letters A, B written on them; computer, speakers, marker board, sheet music to “Home on the Range”
Procedure:
1. Mention to students that everything we see has a form, such as our bodies.  They have a shape and structure.  Music has form as well, and it tells us how a piece of music is put together.
2. There are various types of ways music can be put together: binary form, rondo form, and theme and variation form.
3. Pass out music to Home on the Range, and sing song to students, asking them to pay attention for the phrases of the melody.  Diagram the two parts of the melody with colored papers on board with A and B written on them.  Tell students when a piece is arranged like the song we sang it is called Binary Form.
4. For Rondo form, explain that it is similar to binary, but it has even more sections.  Put colored papers on board with ABACAD drawn on them.  In rondo form, the A section keeps coming back and the other sections change.
5. The last form is Theme and Variation. To explain this one, draw circles on the board, one normal, one with squiggly lines, another in a pseudo-octagon shape, and yet another in a flower shape.  Point out to students that although they all have a circular shape, the rest are variations of the first circle.  In music, when you have a theme and the sections of the piece that follow it are like the theme with little changes, it is called Theme and Variation form.
6. Play Mozart’s Twinkle Twinkle Variations. Ask students to describe the differences they hear. Note throughout the piece that the main theme is varied.
7. Ask students to label with colored papers on the board what binary, rondo, and theme and variation are structured like.
Closing Activities: Step 7
Assessment: Step 7



Lesson 16
Concepts: Rhythm through movement
Specific Objectives: Students will pronounce Spanish words, move to, and use percussion instruments to the beat of a syncopated Mexican folk song.
Materials: Colored markers and board, guitar (optional), recording of song, small percussion instruments, sheet music for La Cucaracha.
Procedure:
1. As an extension of social studies on cultures from the continents, mention that folk songs are songs that people of a land would sing that were simple and passed on by singing them over and over again.
2. Say, “Today, we will use what we’ve learned about beat, rhythm, and form to sing and dance to a triple-meter folk song of a country in North America—Mexico.”
3. Write words on marker board, and color code them in the following:
Chorus
La cucaracha, la cucaracha, 
Yo no quiero caminar,
Porque no tiene, porque le falta
Dinero para gastar.

Verse
Una cucaracha pinta
La dijo a una colorada,
Vamonos para mi tierra
A pasar la temporada.

Repeat Chorus

Color-coding will help students associate choreography with lyrics.
4. In rote method, say lyrics line by line and have students repeat them; they will learn pronunciation through this manner.
5. Mention that the chorus of a song is the part that is the most memorable and singable, and the verse of the song is a part that doesn’t repeat but tells more of the song’s story.
6. Now that the lyrics are learned, teach the melody using guitar as accompaniment, or simply sing the song line by line and have students repeat after each line.  Use a recording or sheet music as reference to teach them. Tell them, “The rhythm of a song is the pattern of accents that often repeats in a piece of music. The rhythm of this song uses this pattern….” Clap the “La cucaracha, la cucaracha” part of the song to show the rhythm.
7. Once song is learned, teach the choreography. Have students stand and quietly find a partner, and come to the front area of the class. Give students a percussion instrument and warn them not to make noise until instructed—or else. Teach the following choreography:

Have students form two circles, one set of partners on the inside and the other on the outside.  Outside students put hands on hips, inside students simply hold their instrument on right hand with arms on their sides. 

As students sing, have them perform the indicated actions:
La cucaracha, la cucaracha, Partners move sideways one step away from each other and back.

Yo no quiero caminar, Parners take six running-in-place steps forward along with the eighth notes and syllables in the words and clap on the rest.

Porque no tiene, porque le falta Repeat side steps.

Dinero para gastar Repeat running steps and clap.

Una cucaracha pinta/La dijo a una colorada, Partners face each other, left hand behind back, right hand over head; outside circles left, inside stands still and clicks percussion for the twelve counts, once on each beat.

Vamonos para mi tierra/A pasar la temporada. Outside changes direction, circles right; inside clicks percussion for twelve counts.

Repeat actions for chorus.

8. When students have performed the song with choreography, mention, “The rhythm of this song helps us to learn to dance and gives us an idea of how the Mexican culture is like.”
9. As an assessment, ask students the rhythm for the chorus of the song, testing whether they retained the information and can determine the chorus section.  Ask students now if they can clap out the rhythm to the verse, which was not mentioned previously; it will be one clap per syllable of lyric.   Help students by giving hints if they cannot find it.
10. Thank students for their participation, and pass on to next activity.
Closing Activities: Step 9
Assessment: Questions asked on step 9 serve as the assessment.  Teacher will supply assisted simplified questions if students have a hard time responding.
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